Local Spotlight: LCFF Stories
The following profiles, drawn from various sources including Local Control and Accountability
Plans, represent a small sample of the many creative and innovative ways that local school
districts are utilizing the flexibility, additional resources, and continuous improvement mindset
established by the LCFF, LCAP and other K-12 system upgrades, to advance equity and address
the needs of their local students.

For more information about this compilation or to share information about additional districts
you’d like to see listed, please contact Neetu Balram, Director of Communications at
Californians Dedicated to Education Foundation, at neetu@cdefoundation.org.

To learn more about the Alliance for Continuous Improvement, a project of Californians
Dedicated to Education Foundation, please visit cdefoundation.org/cde_programs/alliance-forcontinuous-improvement

Alameda Unified School District
Alameda County
LCFF Story: Offering a range of parent education programs to expand engagement, focusing on
inclusion and support for underrepresented families through community roundtables and other
activities; implementing an individualized system of support for students that includes data
collaboration, targeted professional development and family outreach.
Quick Facts
District type

# of students

# of schools

K-Adult

9,483

16

% of low-income
students
28%

% of English
Learners
17%

In a nutshell
Prioritizing school autonomy and innovation, Alameda Unified School District (AUSD) allocates base and
supplemental grant funding directly to schools sites to address the specific needs of their students and
sites. AUSD has also implemented MTSS (Multi-Tiered System of Support) a district-wide framework of
leveled student support based on individual need but maintaining consistency across sites. With its
“Everyone Belongs Here” campaign the district has made diversity and inclusion hallmarks of its mission.
Their Approach
To help serve the needs of their diverse student population, Alameda USD offers a wide range of options
from traditional schools to sites offering magnet and innovative programs, a 6-8 middle school on a
large, comprehensive site, and a smaller site that features a STEAM program with an integrated arts
focus. One of the comprehensive high schools is actually a 6-12 Junior/Senior high.
In response to local incidences, AUSD has promoted an “Everyone Belongs Here” campaign focused on
inclusion and support for underrepresented families. Developed through district-supported community
roundtables, including an LGBTQ roundtable, the Black Achievers Alliance, and a Hispanic/Latino
roundtable, the campaign’s goal is to support and uplift families in the community in an inclusive
learning environment that promotes and encourages community participation in school decision
making.
What do these actions and services look like at the classroom/school level?
•

With the focus on closing achievement gaps, AUSD responded to stakeholder input highlighting
the need for a leveled, consistent framework to respond to student needs by implementing
MTSS (Multi-tiered System of Support). This system of support includes professional
development for staff, increased data-based collaboration, and outreach to families and
community.

•

•

Sites used LCFF funding to support magnet and innovation programs, to select and implement
field trips to support core curriculum and other site specific programs, to add before school
programs, to add a vice-principal at a site with high numbers of unduplicated pupils, and to
maintain Literacy Specialists at elementary sites with high percentages of unduplicated pupils.
AUSD has offered School Smarts programs for elementary parents and Parent University for
middle school parents to help them learn how public schools work and how to navigate the
system in support of their students.

How have stakeholders been engaged?
AUSD’s commitment to community engagement and shared decision making is foundational to their
efforts including a comprehensive process at the district level to engage stakeholders in the LCAP
development. For LCFF funds that AUSD distributes directly to sites for discretionary spending,
engagement is a crucial part of site plan development to address the needs of their students. The
School Site Council, the English Learner Advisory Committee, the Parent Teacher Association, and the
Leadership Team/Principal’s Cabinet are all active partners in shaping how resources are allocated.
What are the results so far?
The feedback from stakeholders was consistent about the need for tiered system of intervention and
support in both academic and behavioral areas with alignment within and across sites. As a result of this
feedback, the district shifted resources to focus on development and implementation of the MultiTiered System of Support to accelerate support for at-risk students. Parent engagement efforts, such as
the School Smarts parent education/engagement program which is offered at 10 sites and in six
languages (Arabic, Cantonese, English, Spanish, Tagalog, and Vietnamese), have developed a new group
of diverse parents who have developed knowledge and leadership skills and are active partners in
helping the district realize its goal of greater, more diverse parent input in the LCAP committee.
Sources:
Alameda Unified School District LCAP
Alameda Unified School District website
California School Dashboard

Chula Vista Elementary School District
San Diego County
LCFF Story: Hired 60-plus credentialed arts teachers so all students have access to a standards-based
curriculum that includes the arts; Parents helped pilot a new bilingual series, which engaged students
and parents in home reading.
Quick Facts
District type

# of students

# of schools

P-12
(Primarily K-6)

29,600

47

% of low-income
students
51%

% of English
Learners
35%

In a nutshell
Chula Vista Elementary School District (CVESD) had begun work on a Visual and Performing Arts (VAPA)
strategic plan in 2010 initially focused on the high-need west side of Chula Vista with an afterschool
music program. That meant CVESD was ready to act when in 2014 LCFF empowered districts to set local
programmatic and funding priorities. In their first LCAP, the district committed to a $15 million
investment across three years in providing arts instruction for all students during the school day.

Their Approach
The district’s initial strategic arts education plan made a commitment to “equitable access to the arts for
all students and teachers, including resources and facilities” and they acted on this commitment by
using LCFF funds to hire over 60 new VAPA teacher to begin to provide standards-based arts instruction
at all of the schools. An additional benefit, VAPA instructional time, provided release time for classroom
teacher collaboration with an emphasis on support for at-risk students.

What do these actions and services look like at the classroom/school level?
•
•
•
•

All 29,000+ students participate in a standards-based curriculum that included the arts
Parents helped pilot a new bilingual series which engaged students and parents in home
reading, creating illustrations of what has been read, collaborating with other families
A Partnership with the San Diego Youth Symphony and other community partners has helped
rebuild the music education infrastructure and increase capacity at schools
Some individual sites used LCFF funds to increase VAPA teachers’ instructional time

How have stakeholders been engaged?

Chula Vista Elementary School District used a variety of in-person meetings and online surveys to involve
stakeholders in the LCAP process. Stakeholders were given qualitative and quantitative data including
local assessments, Smarter Balanced results, Thought Exchange survey input, attendance/suspension
rates and more to evaluate current district actions and services. Quarterly updates were shared at the
DAC/DLAC Committees.

What are the results so far?
Based on their strong ongoing commitment to visual and performing arts, CVESD has been able to
leverage their investment to develop partnerships with VH1 Save the Music Foundation, San Diego
Youth Symphony and Conservatory Community OPUS Project and La Jolla Playhouse. According to the
California School Dashboard, Chula Vista ESD outscored south San Diego County schools districts and the
California state testing averages for the third consecutive year. Montgomery Elementary posted a 15%
increase in ELA scores and is one of the sites benefitting from the outside partnerships. Additionally,
schools report improved connectedness to schools, better behavior, increased attendance, and
significantly higher parent engagement. “When students perform–mother, father, sister, brother and
the abuelitos are in the audience,” said CVESD Superintendent Francisco Escobedo, Ed.D. “Families are
on our campus, and, for us, that’s the opening act. Their attendance is our window into drawing them
into our schools, and letting them know how important they are to our academic programs, our school
committees, our mission in educating the whole child.”

Sources:
Chula Vista Elementary School District LCAP
Chula Vista Elementary School District website
California School Dashboard

Escondido Union School District
San Diego County
LCFF Story: Broad-based family engagement activities at every school; providing students with a wellrounded curriculum, including physical education at every grade level, and visual and performing arts
programs at both the elementary and middle school level.
Quick Facts
District Type

# of students

# of schools

TK-8

16,250

23

% of low-income
students
75%

% of English
Learners
47%

In a nutshell
With a focus on teacher professional learning, family engagement, and both intervention and
enrichment for all students within and outside the school day, Escondido Union School District (EUSD)
has prioritized rigorous and engaging instruction for all students.

Their Approach
Escondido Union SD, a TK-8 district limited to four state indicators on the current Dashboard, has
identified a need for support for disadvantaged groups, 80% of district students, in ELA, math and EL
progress. Their plan includes: providing students with a well-rounded curriculum that extends beyond
the basic, traditional academic subject areas, offering both intervention and enrichment opportunities
at all schools, a family engagement program designed to both increase parent participation and to help
families support their students’ learning, and a robust menu of teacher professional learning
opportunities, including customizable support for each school.

What do these actions and services look like at the classroom/school level?
•
•

•

Physical education at every grade level, taught by fully credentialed PE teachers who received
equipment and training to provide high quality, standards based instruction.
Visual and performing arts programs at both the elementary and middle school level including
all 3rd grade students introduced to music by learning the recorder and all middle schools have
vocal and instrumental music programs.
Principals and teacher leaders participated in six learning walks to learn about quality classroom
practice in their own schools and classrooms. Leaders learned how to provide strengths-based

•

feedback to guide the improvement of teaching and student learning. Additional professional
development was done through coaches in math, technology and English language acquisition.
Extended learning was provided through before and after school help and tutoring to students,
as well as, through summer school at 7 schools offered to students throughout the district based
on their assessments

How have stakeholders been engaged?
EUSD engaged stakeholder groups through the LCAP development process as well as holding community
input meetings at a variety of times and locations around the district. There were almost 2000
participants in an on-line survey posted on the website which included families representing ELs,
reclassified ELs, foster youth and socioeconomically disadvantaged students. Stakeholders prioritized
elementary school PE teaches, extended learning opportunities, support for VAPA activities and
opportunities and support for advanced and gifted students.
What are the results so far?
Escondido Union School District’s focus on family engagement has resulted in opportunities for
interaction, involvement, and input. There have been a variety of family events and opportunities at
every school including:
• Coffee with the Principal – an opportunity to talk to school site leaders in an informal setting
about issues specific to the school site.
• Curriculum based family event – hands on learning events at school sites based on the
California state standards helping parents support student learning at home.
• Family Days at Lunch and Learn - Parents, guardians, and significant family members are
encouraged to attend lunch at school with their child at least once a year. During these planned
events, attendees have the opportunity to enjoy special time with their child while learning how
to support their child’s success in their current grade level and how toaccess school and
community resources..
• A Parent and Family page (in English and Spanish) that highlights opportunities for
involvement—including dates of LCAP input sessions with childcare and translations.
• Family liaisons at every school site.
The school based professional training has enabled the teacher leaders and coaches to spend more time
in the classroom coaching teachers than ever before. While the district has not seen growth on Fall to
Winter MAP(Measures of Academic Progress) scores, there has been evidence that teachers are
implementing what they have learned in professional learning and students are showing some improved
achievement on formative assessments.
Sources:
Escondido Union School District LCAP
Escondido Union School District website
California School Dashboard

Fillmore Unified School District
Ventura County
LCFF Story: Strengthening support for English learners, including professional development, earlier
intervention, and increased family engagement opportunities.
Quick Facts
District Type

# of students

# of schools

P-Adult

16,250

23

% of low-income
students
75%

% of English
Learners
47%

In a nutshell
Fillmore Unified School District (FUSD) identified raising student achievement and closing achievement
and opportunity gaps as priorities for all students. After reviewing the California School Dashboard and
stakeholder engagement input, the district determined that extra resources were needed for English
learners, both newcomers and long-term ones, and used LCFF funds and the LCAP to outline a system of
support for these students.
Their Approach
Fillmore USD was able to implement two strategies using their concentration grants – additional
support for English Learners (ELs) who had achievement gaps and early intervention to help prevent the
creation of Long Term English Learners (LTELs). Basic to the support was increased professional
development for teachers to learn strategies to support English learners and coaching to help them
implement the new strategies and reflect on their impact. Since ELs often lose access to electives, zero
period was implemented at the high schools. To help prevent the creation of LTELS, Fillmore increased
resources for the implementation of their early literacy initiative in grades TK-1. Recognizing parent
engagement contributes to academic growth, Fillmore increased family engagement opportunities with
a focus on ELs.
What do these actions and services look like at the classroom/school level?
•

•

FUSD created Instructional Rounds which allowed administrators, coordinators and teacher
from all seven school sites to participate in peer observation and visitation of model programs.
Then teachers were provided mentors and planning time at the end of each workshop and
professional learning activity to ensure implementation of the strategies in the classroom.
FUSD added four A-P classes and implemented dual and concurrent enrollment at Fillmore High
School with Ventura College. Additionally, all 10th and 11th grade students were administered
the PSAT to help them qualify as college and career ready.

•

•

Project2Inspire supported parent leadership opportunities and workshops on how parents can
help their children at home. Four counselors were hired and trained on family engagement
strategies to support communication between home and schools.
The Sobrato Early Academic Language (SEAL) program develops the language, literacy and
academic skills of all children, especially young English Learners and FUSD focused resources on
training and development for teachers in the early grades and providing the needed
instructional materials. Additionally, SEAL was launched in FUSD’s six preschools with those
teachers also receiving training.

How have stakeholders been engaged?
Committed to the idea that developing an effective plan required meaningful stakeholder engagement,
Fillmore USD held community meetings with multiple stakeholder groups to consider the following
questions: (1) What do we keep doing? (2) What do we stop doing? (3) What do we start doing or
revise? (4) How can the district better serve our students? To review the input and develop the LCAP,
FUSD created a District Leadership Team (DLT) of fifty members including school board members,
certificated and classified staff, all site and district administrators, EL/EO parents, and community
members. All DLT meetings had an interpreter for Spanish speaking parents.
What are the results so far?
While teachers reported the professional development and time spent with mentors was valuable, they
need additional professional development and support to more effectively use the data management
system to inform instruction. This creates a challenge to balance teachers in the classroom for
instruction and being out of the classroom to learn and develop new strategies to inform instruction
with a focus on continuous improvement.
The increased access to core and electives at the high school resulted in an increased percentage of
students meeting the A-G requirements, with double digit increases for LI and EL students. Through
math support and credit recovery 16 students were able to transition back to the comprehensive high
school and will be graduating with their class. Zero period was added but was not funded through the
LCAP. It allowed 108 students to enroll in zero period PE and open up their schedule for other elective
classes – of these 4 were ELs and 48 were reclassified students.
As a result of the parent training opportunities, parents began providing workshops for other parents.
According to The Majority Report, teachers report that the students who participate in the program in
preschool enter kindergarten with increased vocabulary and better language skills, especially critical
because 60% of the students are ELs.
Sources:
Fillmore Unified School District LCAP
Fillmore Unified School District website
California School Dashboard
The Majority Report – EdTrust West

Folsom-Cordova Unified School District
Sacramento County
LCFF Story: Increasing two-way communication with families, providing workshops on the importance
of school attendance, increasing access to college prep, career tech, STEM and arts courses, especially
for English learners, and implementing multi-year professional development with extra attention on
the ELD standards.
Quick Facts
District type

# of students

# of schools

P-Adult

20,161

32

% of low-income
students
34%

% of English
Learners
11%

In a nutshell
Folsom-Cordova Unified School District has made significant progress on many of the state and local
indicators. In fact, the district does not have a single “All Student Performance” indicator falling below
the “yellow” performance level. However, FCUSD is committed to drilling down to the student group
level and taking action to ensure that all students have access to services and support needed to
succeed.
Their Approach
FCUSD strategies include multi-year professional development with extra attention given to ELD
standards with the purpose of increasing academic performance for EL students, a systemic approach to
intervention and support with resources at each school site, an expectation that current and relevant
data is used to drive instruction and necessary supports, and increasing parent engagement.
What do these actions and services look like at the classroom/school level?
•

•
•
•
•

School sites provided release time for teachers to collaborate on curriculum implementation
and data analytics with a focus on CCSS implementation and the application of research-based
EL strategies
Workshops designed to engage and educate families on the importance of school attendance
Additional staff to provide direct support for English Learners (EL), Long Term English Learners
(LTEL), and Reclassified Fully English Proficient (RFEP) students
Increased access to A-G, CTE, IB, AP, STEM and VAPA courses, especially for ELs and students not
meeting grade level standards
Increase digital and print communications and engagement weekly to increase two-way
communication with families and to increase engagement

How have stakeholders been engaged?
The District has expanded their outreach efforts to help ensure multiple voices are part of how the
goals, resources and actions of the district are prioritized. These efforts include holding an Education
Town Hall conducted in six languages and sitting down with 30 student leaders to dialogue and collect
their feedback on the LCAP. The district has convened several committees including: Empathy Working
Group whose purpose is to advise the District on ways it can strengthen initiatives that help all students
and families feel welcome and supported, a new Safety Committee to provide ongoing review and input
to safety and emergency planning, and the Superintendent’s Communications Committee (SCC) which
facilitates parent involvement in District matters with representatives from every school site and
student sub group in the district and whose purpose is to provide an environment where parents can
receive and relay information with the Superintendent and provide stakeholder input on the Local
Control and Accountability Plan.
What are the results so far?
So far, there have been increases in student achievement on ELA at six of the ten schools with low/very
low performance and on EL progress at five out of eight schools rated low/very low. These results seem
to indicate that the interventions strategies and resources committed to our lowest performing schools
are having an impact on student achievement. FCUSD recognizes that it is on the front end of executing
these initiatives, but is committed to seeing them deeply implemented across the district.

Sources:
Folsom-Cordova Unified School District LCAP
Folsom-Cordova Unified School District website
California School Dashboard

Garden Grove Unified School District
Orange County
LCFF Story: Using data to focus research-based instructional strategies on improving math outcomes
for identified student groups, reducing suspension rates, providing at-risk students with expanded
learning opportunities including summer programs, and developing a Family Resource Center.
Quick Facts
District type

# of students

# of schools

P-Adult

44,223

68

% of low-income
students
69%

% of English
Learners
38.5%

In a nutshell
Garden Grove USD has been expanding enrichment, afterschool and summer learning programs to reach
more students – and they have enhanced on-site professional development for teachers to help meet
the unique needs of their students.
Their Approach
While the Dashboard data shows the district overall as high performing, with four state indicators at the
green performance level, drilling down the data show need for support of disadvantaged groups in math
and on suspension rates. Therefore the district is focused on effective instructional frameworks and
research-based instructional strategies to improve outcomes for students. In addition to continuing their
focus on continuous improvement for all students, GGUSD will focus on closing the gaps with added
comprehensive profession development specifically aimed at the needs of at-risk students in their
district, providing at-risk students with expanded opportunities for extended day and extended year
programs, and developing the GGUSD Family Resource Center.
What do these actions and services look like at the classroom/school level?
•
•

•

Special extended day enrichment programs such as afterschool language enrichment programs
at the elementary level, afterschool computer skills, STEM and art and music programs
Summer academic programs including programs for students with targeted needs in grades K-8,
summer school credit recovery for students in grades 9-12, and credit summer courses for
students in grades 9-12.
Site-based professional development tailored to site needs with increased opportunities for onsite coaching and support along with increased opportunities for teacher collaboration.

How have stakeholders been engaged?

The Garden Grove Unified School District coordinated a series of stakeholder engagement sessions
around the district including presentations by the superintendent to update stakeholders on goals and
priorities and to generate feedback and input to the LCAP. Student input was gathered through the
Board Representative Committee where students and the superintendent (or designee) met monthly to
provide feedback through reports to the board and superintendent. Parents were provided multiple
ways to engage in the LCAP process through meetings and an online survey. Stakeholders specifically
discussed the need for additional enrichment activities and special programs to increase students’ sense
of belonging and school connectedness. As a result of the input, students were provided expanded
opportunities for extended day and extended year programs (inclusive of both enrichment and
intervention programs) to foster academic success, socioemotional learning, self-regulatory skills, school
connectedness, belongingness, and well-being
What are the results so far?
Early indicators on the Dashboard show that the existing planned actions/services are having a positive
impact on student outcomes. The EdTrust West 2017 SBAC Analysis report states that as a district,
GGUSD low-income students who met or exceeded Math standards increased in both of the last two
years. Currently, 40% of low-income GGUSD students are meeting or exceeding Math standards
compared to 25% statewide. GGUSD should be able maintain progress toward goals through the multiyear implementation of the LCAP with a focus on continuous improvement if given the time.

Sources:
Garden Grove USD LCAP
Garden Grove USD Annual Report
Garden Grove USD website
California School Dashboard
California Smarter Balanced Assessment (SBAC) 2016-17 Results – EdTrust West October 2017 Report

Little Lake City Elementary School District
Los Angeles County
LCFF Story: Providing full-day summer school, adding “intervention” staff to provide extra support for
ELA and math at all elementary sites; using data to target instruction with professional development,
establishing Data Reflection Sessions to help teachers review current student data and work samples
and identify and share strategies that work.
Quick Facts
District Type

# of students

# of schools

K-8

4,454

9

% of low-income
students
71%

% of English
Learners
18%

In a nutshell
Little Lake City Elementary School District (LLCESD) has embraced an emphasis on learning, collaboration
and results with a focus on data-driven, targeted instruction. Dedicated to raising student achievement
for all students and to closing the achievement gap for English learners, the district has a three tier plan
including: classroom instruction and interventions, additional intervention in flexible, leveled groups,
and before- and after-school tutoring for targeted groups of students.
Their Approach
Little Lake City ESD has implemented data-driven, targeted instruction with professional development to
support continuous improvement, full day summer school to 450 students in grades 2nd through 7th
giving priority to ELs, and additional assistance to school sites with identified needs.

What do these actions and services look like at the classroom/school level?
•

•

Little Lake City ESD has implemented Data Reflection Sessions to provide a systemic approach
for teachers to review current student data and work samples, to discuss outcomes of previous
efforts, and to identify and share strategies that work in order to plan support for specific
student groups. As a bonus, while teachers, administrators and support staff plan additional
levels of support, students receive specialized instruction in art, music and physical education.
The district has hired interventionists (additional personnel) at all of the elementary sites to
provide support for ELA and math. Each day students are grouped by need among all grade
level teachers and receive 45 minutes of appropriate level support. The additional personnel
also allows the formation of smaller groups of students needing support. Not only do the three

•

math coaches provide support to teachers but they have also provided parent trainings when
requested.
The full day summer school program focuses on front-loading ELA and math skills with
technology imbedded in all content areas. Students also receive science instruction through the
“Engineering is Elementary” program. Summer school culminates with a field trip providing an
enrichment activity for all students.

How have stakeholders been engaged?
Little Lake City ESD formed an LCAP Central Committee with various stakeholders. All school sites had
meetings with SSC, PTAs, PTOs, shared data, identified needs and took written parent input to be
considered by the LCAP Central Committee. Documents and minutes from the LCAP Central Committee
are posted on the district website.
What are the results so far?
LCFF funding and the data provided in the Dashboard have allowed stakeholders to identify areas of
need specific to their students and schools and to plan and provide interventions to support
improvement and close gaps. Little Lake City Schools has focused on data-driven targeted instruction
and believes that the foundational work in professional development and support for English Learners
will be reflected in the Dashboard data if they continue with the current plan of action. Little Lake City
School District has been recognized by Ed Trust-West as a district in Los Angeles County that has more
than twice as many 4th and 5th grade English Learners that are meeting standards in English as compare
to the state average.
Sources:
Little Lake City Schools LCAP
CSBA Golden Bell Award
Student Achievement and Growth on California’s K-12 Assessments, PPIC April 2017
Ed Trust-West, The Majority Report

Riverside Unified School District
Riverside County
LCFF Story: Reducing TK-3 class sizes; implementing a district-wide effort to ensure all students enter
third grade with a mastery of fundamental reading skills – teachers receive extensive professional
development so they are able to provide sequential, data-driven, multi-sensory, language-based
intervention to their struggling readers.
Quick Facts
District type

# of students

# of schools

P-Adult

41,621

48

% of low-income
students
63%

% of English
Learners
17%

In a nutshell
The Riverside Unified School District (RUSD) mission statement says, “We expect exceptional learning
every day that leads to lifelong success.” As key to that lifelong success, RUSD identified literacy by third
grade as their primary focus acknowledging reading as the gateway to learning.
Their Approach
Riverside USD implemented the K-2 Institute as a comprehensive, districtwide effort to ensure that all
students enter third grade with a mastery of fundamental reading skills. In this approach, teachers
receive extensive professional development in the system so that they are able to provide the
sequential, data-driven, multi-sensory, language-based intervention to their struggling readers.
What do these actions and services look like at the classroom/school level?
•
•
•

•
•

RUSD has reduced class-size in all TK-3 grades to an average of 25/1 to support instruction and
increase early literacy
Small groups of students participate in 20 minute daily lessons focused on building reading skills
Students learn sounds that go with letters by practicing saying the sounds while tracing the
letters on felt, paper, salt, and sand trays -- so they don’t just see and hear the letters but also
experience them through touch and movement.
Teachers receive ongoing support through face-to-face coaching, observational feedback, and
online resources
Parent workshops are provided with a focus on supporting student learning

How have stakeholders been engaged?

The Riverside USD LCAP involvement process consisted of two objectives: 1) to inform stakeholders of
progress toward current LCAP goals, and 2) to determine needed changes or additions to the existing
goals based on need. Representatives from significant stakeholder groups were part of the LCAP
Advisory Committee. Student outreach took place with focus groups at the 5 comprehensive high
schools, two alternative schools and STEM Academy. There were five community forums, presentations
to parent and community groups, and an online survey all of which contributed to the LCAP
development.
What are the results so far?
The spring data on the California School Dashboard showed an 11% increase on the ELA status and
change report for all students, for English Learners and for Socioeconomically Disadvantaged students.
RUSD is committed to ongoing professional development in ELA to continue to develop and support a
high quality, effective teaching force.

Sources:
Riverside Unified School District LCAP
Riverside Unified School District website
California School Dashboard
CSBA Golden Bell Winners 2016

San Bernardino City Unified School District
San Bernardino County
LCFF STORY: Additional counselors, more learning opportunities before and after school, support for
English learners, and parent engagement hubs.
Quick Facts

District Type

# of students

# of schools

K-Adult

49,840

72

% of low-income
students
89%

% of English
Learners
28%

In a nutshell
San Bernardino City Unified School District (SBCUSD) has aligned their Community Engagement Plan
with their LCAP process to allow a strategic focus on improved student achievement through
professional development for staff and leaders, direct services for students, authentic parent
engagement and monitoring student progress through the California Dashboard and local metrics.
Their Approach
The Dashboard data shows the district has increased the graduation rate and improved in ELA and Math
scores but shows need in the areas of support for English Learners, African-American students, and
reducing suspension rates. Additionally, SBCUSD continues to support a rigorous, well rounded
instructional program, professional development, before and after school programs and parent
engagement programs and hubs.
The following actions and services are planned for SBCUSD to increase and improve services for lowincome, English learners and foster youth for the 2017-18 school year:
• Increased staff to provide direct support of English Learner students
• Family engagement support
• Emphasis on A-G coursework and college and career Pathways
• Additional learning opportunities through before, during and after school programs
What do these actions and services look like at the classroom/school level?
•
•
•

Additional counselors to maintain a counselor at each of the 49 elementary schools to support
academic, career and personal/social development
Addition of 1700+ new spots for Creative Before and After School Programs for Success (CAPS)
Building on success by expanding the AVID (Advancement Via Individual Determination) to
include elementary schools

•

•

Realignment of A-G course schedule with increased counselor staffing for “all student access” to
college track courses with 100% of high school students developing a 4-year college and career
plan
Family Engagement Hubs at each of the six comprehensive high schools offering classes on how
to navigate the system and support their students and on how to develop personal leadership
skills to engage in district decision making

How have stakeholders been engaged?
San Bernardino City USD has had a yearlong process of stakeholder engagement with multiple meetings
at district and site levels. In addition to the varied stakeholder group and subcommittee meetings the
district also conducted a district wide survey. The input was crucial to the development of a meaningful
plan to represent the needs of the students not just based on data but also stakeholder experience.
There was also very powerful input from the Superintendent’s Student Advisory Group which allowed 50
students to express concerns and opinions on how the district could improve provided services.

What are the results so far?
The Dashboard shows that SBCUSD has made clear growth in graduation rates over the last three years
increasing the district wide rate from 79.9% to 86.1% with African American students increasing from
75.9% to 81.6%. Additionally, increased funding for extended learning has meant opening an additional
1700+ spots in CAPS (before and after school program) to support learning outside the traditional
instructional day for at risk students. Increased support for college and career pathways with expansion
of programs to the elementary level has resulted in 88% of the total student population enrolled in
pathways. Although there is still need for improvement, the Dashboard status and change report shows
growth in English Learner Progress, English Language Arts and Mathematics.
Sources:
San Bernardino City Unified School District LCAP
San Bernardino USD District Overview Infographic
California School Dashboard

Val Verde Unified School District
Riverside County
LCFF Story: Identifying action-based strategies to address the needs of African American students,
through an African America Success Committee and Advisory Council; adding district parent
engagement specialists and community liaisons, and providing increased translation and targeted
outreach and classes to underrepresented families.
Quick Facts
District type

# of students

# of schools

P-12

19.953

21

% of low-income
students
84%

% of English
Learners
21%

In a nutshell
Val Verde Unified School District in collaboration with stakeholders has identified Parent Engagement as
one of its four main LCAP goals: “VVUSD is committed to embracing a collaborative culture…that
sustains exceptional parental involvement.”
Their Approach
Val Verde USD’s LCAP Action Plan clearly spells out the goals of actively engaging parents, increasing
opportunities for engagement of parents of African-American students, and actively engaging parents of
English Learners. These efforts focus on providing a fully staffed Family Engagement Center (FEC),
ongoing support for parent outreach including targeted outreach to underrepresented families, and an
entire catalogue of courses offered to parents.

What do these actions and services look like at the classroom/school level?
•
•

•

•

FEC staff included one District Parent Engagement Specialist along with Community Liaisons
Ongoing support for African America Success Committee (AASC) and African American Advisory
Council (AAAC) to identify strategies and solutions that are action based such as a Youth
Leadership Conference, the Beyond Black History Month Celebration and the Dream Now
Family Engagement Symposium.
Classes at the FEC included Latino Family Literacy classes to emphasize the importance of
reading and engaging in their children’s education; parent education courses to empower
parents with information on the educational system, mental health education classes,
computer literacy classes, ESL classes, Foster family support classes, cooking classes and
diabetes prevention classes. There were over 6000 participants.
All classes at the FEC were offered in both English and Spanish.

•
•

The District climate survey was translated into Spanish and Vietnamese.
Bilingual Clerk positions were added at two of the middle schools and District Translator
services were provided for events and meetings held throughout the district.

How have stakeholders been engaged?
The LCAP was developed with the feedback gathered from all stakeholder during the annual update
process with a focus on what actions and serviced to retain, modify or add. At various meetings,
stakeholders were provided with opportunities to comment on LCAP progress. The Parent Advisory
Committee commented that the plan addressed both the academic and social-emotional needs of
students as well as parent engagement needs. The DELAC commented that their input was genuinely
reflected in the plan and that they were excited to see more training for teachers of English Learners.

What are the results so far?
VVUSD met three out of four of the district metrics for engagement. Parents participated in more
classes, attendance at district symposiums increased, there were more responses to the family portion
of the LCAP survey. Although there was an increase in participation in the district survey, parents had
less favorable responses about school climate and school safety. The greatest success with family
engagement has been the participation at the larger events (Annual Symposium and Literacy Festival)
indicating the need to host more large scale events.

Sources:
Val Verde Unified School District LCAP
Val Verde Unified School District website
California School Dashboard

