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Statement of Model Practice 

Priority 6: School Climate 

Summary: 

The school environment has a powerful influence on students’ ability to learn and thrive, and 
educators’ ability to teach. “School culture and climate” refers to the character and quality of school 
life. This includes the physical, social, linguistic, and emotional aspects of the school that support 
meaningful teaching and learning. These environmental factors affect all school experiences, 
attitudes, behaviors, and the performance of both students and staff. Research has shown that 
schools that “beat the odds,” with higher student achievement scores than comparable schools, are 
distinguished by having significantly more positive school climates regardless of student 
characteristics, languages, and resource levels. The school climate and culture is designed to 
promote the whole child and effective implementation of these approaches allows all students the 
opportunity for equally supportive learning environments and opportunities that help them learn and 
thrive. 

 

School Climate 

Desired Results: 

• Schools offer an intentional student-centric commitment that meets the cognitive, social, 
emotional and physical needs of students and fosters the competencies that contribute to 
success to school and life.  

 

• Schools provide a positive learning and teaching environments that promote caring, trusting, 
and respectful relationships among students, staff, parents and families.  

 

• Schools offers a sense of order and safety grounded in clearly communicated rules and 
expectations, fair and equitable discipline, and well-maintained resources and facilities. 

 

• All students experience supportive, personalized learning conditions and supports that 
promote mastery of skills and content areas.  

 

Model Practices: 

Model practices may include, but are not limited to, the following: 

• Conduct an annual school climate and safety assessment among students, parents, and 
staff using the California School Climate, Health, and Learning Survey (CAL-SCHLS) or other 
comparable system. Data are analyzed and shared with stakeholders. Stakeholders are 
engaged in data-driven decision making;  

 

• Create a shared vision among stakeholders and promote meaningful stakeholder 
participation opportunities that fosters a sense of contribution, ownership and 
empowerment; 

 

• Utilize a Multi-tiered system of supports (MTSS) such as Positive Behavior Intervention and 
Supports to improve school climate, address school safety, and overall student wellness. 
Ensure that the strategies used are evidence-based, trauma-sensitive, restorative in nature, 
and address student mental health.     
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• Integrate school climate into overall school improvements, school norms, and daily school 
operations;  

 

• Embedded social and emotional learning in academic programs, such as character-based 
literacy, and the school’s culture; 

 

• Utilize youth development strategies that promote the three protective factors – caring 
relationships, high expectations, and meaningful participation. These include the promotion of 
student voice through student focus groups and student fish bowls; promotion of student-led  
activities and encourage older students to mentor youngers students as ‘Culture Keepers’ or 
in transitioning programs such as Link Crew;  

 
To promote student-centered learning, consider student interest when designing and 
implementing academic programs; offer students an opportunities to reflect on and express 
their sense of self-identity in relation to the school community; and encourage students to 
engage in the assessment of their academic progress and any plans developed to address 
their progress; 

 

• Offer opportunities to students to engage with community and civic organizations such as 
senior living facilities, hospitals, and food banks; 

 

• Encourage students to explore the social fabric of their school community through activities 
such as Connect the Dots as described in the Climate Connection Toolkit developed by West-
Ed. 

 

• Implement bullying prevention program (including cyber bullying) that includes prevention 
and education; 

 

• Provide professional development on appropriate adult interaction styles that support mutual 
respect between students and staff, staff and staff, and staff and parents;  

 

• Conduct campus walks to examine school layout to identify isolated areas that may support 
risky student behaviors; 

 

• Improve physical design of facilities such as softening the tone by adding curved shapes in 
paths and other architectural elements, and planters as guides to foot traffic patterns, etc. 

 

• Implement strong School Wellness Policies that comply with the federal mandates required 
in the Healthy, Hunger-free Kids act of 2010; 

 

• Teachers, classified staff, and administrators engage in labor management collaboration 
practices;  

 

• Ensure year-round access to appealing and nutritious meals for all students to enjoy in 
healthy learning environments through the administration of the federal child nutrition 
programs.  
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Suspension and Expulsion Rates 

Desired Results: 

Policies related to suspension and expulsion are applied with fairness and support student 
engagement and/or re-engagement with learning. Special care is given to the provision of services to 
students with IEPs where there is a pattern of removal for disciplinary reasons. 

 

Model Practices: 

Model practices may include, but are not limited to, the following: 

• Implement positive-disciplinary measures that do not exclude students from school 
as alternatives to suspensions and expulsions. These include restorative justice 
practices and referrals to School Attendance Review Boards, which emphasize 
problem-solving and support instead of punishment. 

 

• Designate a comfortable place on campus for an agitated student to go to and regroup, 
with or followed by supportive discussion with appropriate personnel. 

 

• Provide supports that address the complex learning and social-emotional needs that 
prompted such action and are clearly stated in individualized rehabilitation plans; 

 

• Avoid practices that exacerbate or lead to disengagement by students once they are 
suspended and/or expelled; 

 

• Examine suspension and expulsion rates by grade level and student group; and 
 

• Address disproportionalities in rates between student sub-groups. Avoid suspension 
and/or expulsion actions when possible. 

 


