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Statement of Model Practices 

Priority 4 – Pupil Achievement  

Summary: 

All students participate in rigorous, research-based academic curricula that prepares 

them to think conceptually, solve problems, and communicate their ideas effectively.   

Special attention should be paid to increasing the rigor, relevance, and engagement of 

the school curriculum, including for students who have traditionally faced barriers to 

successful transitions to high school, postsecondary, and vocational education. 

Students should be provided with the necessary tools, skills and knowledge to achieve 

college and career readiness. Courses support all students for success after high 

school by preparing them to pursue a full range of postsecondary opportunities. A 

number of promising approaches, including collaborative inquiry, are available to 

improve transitions and effective implementation of these approaches. These methods 

will require sustained financial support along with appropriate investments in technical 

assistance and professional learning. This systematic support will address the needs of 

diverse learners, including foster youth, homeless youth, English learners, and students 

with exceptional needs. 
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1. Statewide Annual Assessment of English Language Arts (ELA) and Mathematics  

Desired Results: 

Student performance on Smarter Balanced assessments demonstrates that students meet, 

exceed, or show growth toward the achievement standards, and demonstrate progress 

toward mastery of the knowledge and skills needed for likely success in future coursework. 

Science assessments will be included in the description of the statewide annual 

assessments when they become operational. 

Model Practices: 

Model practices for ensuring students meet, exceed, or show growth toward grade level 

achievement on the ELA and math formative and summative assessments may include, but 

are not limited to, the following: 

• Regularly collect and analyze common formative, interim, and summative 
assessment data;  
 

• Use the assessment data to establish instructional priorities, inform classroom 
instruction, appropriately place and exit students from intervention and support 
programs, and monitor student progress and achievement; 

 

• Support the research-based effective use of professional communities of practice; 
 

• Provide all students, including unduplicated students and those from every subgroup 
(economically disadvantaged students, students from major racial and ethnic 
groups, students with disabilities, and students with limited English proficiency, etc.), 
with a variety of assignments, class activities, and assessments throughout the 
school year;  

 

• Provide ELD and content area teachers access and opportunities to apply effective 
instructional techniques based on sound educational theory;  

 

• Provide ELD and content area teachers with curriculum resources and technologies 
to connect their students with sources of information and knowledge that allow them 
to explore ideas, acquire and synthesize information, and frame and solve problems; 

 

• Provide ELD and content area teachers with training in the area of collaboration, 
including how to structure interactions among students, how to collaborate with other 
teachers, and how to work with parents to shape supportive experiences at school 
and home; 
 

• Ensure that all students closely and critically read complex works of literature and 
informational texts; 
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• Engage all students in building capacity for critical analysis in a number of ways 
including careful readings, discussions, and reflective writings to interpret what 
they read and present analyses based on appropriate examples and evidence 
from the text.  
 

• Provide all students regular opportunities to demonstrate and hone the inductive, 
deductive, argumentative, and analytical skills essential for 21st century learning. 
 
 

• Focus content and ELD instruction to engage all students in rigorous, research-

based academic curricula that prepares them to think conceptually, solve problems, 

and communicate their ideas effectively; 

 

• Regularly review and monitor both content and ELD instructional programs to ensure 

effective implementation with resources for personnel, instructional materials, and 

space, with particular attention to success in helping ELs overcome language 

barriers; 

 

• Provide all students the opportunity to experience a wide range of assessments 

during the school year and demonstrate a deep understanding of mathematical 

concepts and procedures; and 

 

• Support all students on track for higher-level mathematics content in high school and 

accelerate their progress as needed. 

 

2. English learner (EL) Reclassification  

Desired Results: 

ELs reclassify within the timeframe as planned by the LEA. EL students that (1) 

demonstrate English language proficiency, using an objective assessment, (2) demonstrate 

mastery of basic skills comparable to that of a native speaker in the same grade level, and 

(3) have recouped any academic deficits are considered for reclassification. Local 

reclassification policies and procedures are based on the following four criteria:  

• Assessment of English language proficiency (ELP), 

• Teacher evaluation of student performance,  

• Parent input, and  

• Comparison of student performance in basic skills. 

Model Practices: 

Model practices for the improvement of the EL reclassification process may include, but are 

not limited to, the following: 
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• Use the California English Language Development Test (CELDT), which will 

transition to the English Language Proficiency Assessments for California (ELPAC) 

in the spring of 2018, to determine English language proficiency and strategic class 

scheduling. 

 

• Provide designated English Language Development (ELD), at protected times in the 

day, that is not isolated from content areas but mapped to align directly with major 

units of relevant content instruction in order to develop critical English language 

skills, knowledge, and abilities needed for content learning in English;  

 

• Provide ELD that is integrated into content-related areas for assurance of access to 

core curriculum; 

  

• Review  instructional methods and strategies, as well as state and local assessment 

results, on a regular basis, using data analysis to inform instruction; 

 

• Monitor the strengths and weaknesses of content programs and staff to evaluate 

reclassification rates through data analysis;  

 

• Utilize collaborative consultation with EL students and their parents to keep them 

informed of the reclassification criteria and EL student progress. Collaborative 

Consultation is a student-centered approach which encourages participants to 

determine the best way to give the target student appropriate and effective 

instruction; and 

 

• Identify local and state assessments to be used to determine whether English 

learners are meeting academic measures that indicate they are ready to reclassify 

and identify cut scores. 

 

• Monitor all reclassified students for at least four years to ensure that they were not 

prematurely exited, have remedied any academic deficits, and continue to 

demonstrate the attained proficiency on statewide assessments for each of the four 

years after reclassification. 

 

3. Percentage of Long-term ELs 

Desired Results: 

Long Term English Learners (LTELs), as defined in California Education Code Section 

313.1(a), are students who have been enrolled in U.S. schools for six years or more, are 

stalled in progressing towards English proficiency without having yet reached a threshold of 

adequate English skills, and are struggling academically. Specialized courses designed for 

the specific language and academic needs of LTELs are in place to emphasize complex 
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reading, writing, academic vocabulary, active engagement, and oral language. Placement 

in rigorous grade level content classes with differentiated instructional strategies is a 

priority, with explicit academic language and literacy development across and integrated 

into the curricula. Systems for monitoring progress and differentiating support for LTELs are 

in place to accelerate learning, including routine formative progress checks to determine 

the need for additional support for successful course completions. Programs and 

intervention support are provided that develop English rapidly, effectively, and efficiently to 

prevent English Learners from becoming LTELs. Students and their parents/guardians 

receive information and counseling on progress and course completion. 

Model Practices: 

Model practices for ensuring that students are provided with the above-mentioned 

opportunities may include, but are not limited to, the following: 

• Provide designated English Language Development courses designed for the needs 

of LTELs, at all levels of English proficiency, to help them reclassify and recoup 

academic deficits; 

 

• Place students in rigorous grade level content classes using integrated ELD 

instructional strategies that are differentiated for all EL proficiency levels and 

continuously reviewed and adjusted based on the results of student achievement 

data;  

 

• Provide students with explicit academic language and literacy development 

instruction across the curricula that accelerates the simultaneous development of 

academic English and content knowledge in motivating and engaging ways;  

 

• Provide systems for monitoring progress and differentiating support for LTELs based 

on the analysis of student achievement results by program options; 

 

• Provide professional development and coaching to ELD and content teachers on 

strategies to address LTEL needs and infuse academic literacy in all courses 
 

• Provide equitable opportunity to advanced coursework to all EL and immigrant 

students; and 

 

• Provide intervention options to support students who are “at risk” of becoming LTELs 

in grades 3 and 4 specifically, but in all grades as necessary, that include language 

development, literacy development, and address academic gaps that have been 

incurred. These intervention options may include, but are not limited to, programs 

that: 

 

o Explicitly teach LTELs how to recognize and analyze academic vocabulary, 

sentence structures, discourse structures, and text structures 



DRAFT  01/31/2017 

o Require LTELs to actively use academic language in their own oral and 

written expression. 

 

4. A–G, Advanced Placement (AP) Participation Rates 

Desired Results: 

Students have access to a rigorous, standards-based curriculum as well as opportunities to 

explore real world applications of their educational interests.  Enrollment in Advanced 

Placement (AP), International Baccalaureate (IB), and Dual Enrollment courses, as well as 

courses that meet University of California (UC) requirements for a-g designation are 

accessible to all students, including those from every subgroup. Teachers and school 

counselors will advance students’ planning, preparation, participation, and performance in a 

rigorous academic program that connects to their college and career aspirations and goals. 

Model Practices: 

Model practices for ensuring that students have access to a rigorous, standards-based 

curriculum may include, but are not limited to, the following: 

• Engage in processes for regular review of student data, including placement and 

completion, and use these processes  for decision making on needed actions and 

services;  

 

• Regularly review and further develop academic support program(s) that are in place 

to ensure all students are able to meet all requirements;  

 

• Regularly review and further develop additional resources and support for 

underserved students who are enrolled in high level courses. 

 

• Provide school counselors with the skills and knowledge necessary for promoting 

equitable participation and performance of all student groups in Advanced 

Placement (AP), International Baccalaureate (IB), and Dual Enrollment courses, as 

well as courses that meet University of California (UC) requirements for a-g 

designation; 

• Regularly monitor and review participation rates of under-represented student 

populations including, EL and low-income students, in Advanced Placement (AP), 

International Baccalaureate (IB), and Dual Enrollment courses, as well as courses 

that meet University of California (UC) requirements for a-g designation and 

  

• Review policies of the district and/or school site that address student access to AP 

and IB courses. 
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5. Composite College and Career Readiness 

Desired Results: 

Students participate in and succeed in courses needed for postsecondary opportunities. 
Districts and schools will align high school curricula, graduation standards, and 
assessments with the expectations of postsecondary educational institutions and 
employers. Schools will intervene early, as necessary, when students are developing their 
college and career aspirations supported by school counselors and other supports for 
college and career readiness. Schools will emphasize rigor and high expectations for all 
students. Schools will collaborate with postsecondary institutions, economic development 
agencies, and employers to help create smoother transitions to college, vocational training, 
and the workforce. 
 
Model Practices: 

Model practices for ensuring that students participate in and succeed in courses needed for 
postsecondary opportunities may include, but are not limited to, the following: 
 

• Design courses and curricula that make meaningful applications to careers as well 
as address broad student needs for college and career readiness,  including 
academies, internships, and career pathway programs. 
 

• Provide professional development opportunities for teachers, counselors, and other 
academic staff that helps build connections between academic knowledge, career, 
and vocational pathways, specifically supporting the diverse needs of all students.  
 

• Establish a climate of collaboration among teachers, academic specialists, tutors, 
and parents to support student aspirations and goals. 
 

• Flexibility and resources are maximized for teachers and school sites to provide 
meaningful support for postsecondary opportunities. 

 

• Districts and schools will build partnerships with institutions of higher education.  
 

• Build a college and career ready culture that begins from the very beginning of a 
student’s educational experience: 
 

o Emphasize the importance of science, technology, engineering, arts and 
mathematics (STEAM) education beginning in the early elementary grade 
levels. 

o The master schedule is strategically planned to maximize accessibility for key 
courses and curricula needed by all student populations for college and 
career preparation. 

o Routine school activities are maximized to support all students, including 
transportation needs, and before and after school support opportunities. 

o Parents and guardians are informed and engaged with supporting the 
advancement of a wide variety of postsecondary options for all students. 


